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Welcome to the first issue of the year.  This is appearing in the run up 

to the joint ITA/IDTA Conference which takes place soon in Harrogate.  We 
are delighted to announce that it is just about fully booked—there are a 
few places left so hurry if you want to attend—go to http://
www.eventbrite.co.uk/event/2509620342 to check availability. 
 
However, even if you are not attending, you can join in the online work-
shops running on the Friday afternoon. The link for this is http://
www.eventbrite.com/event/2736842971/esearch?srnk=1&ebtv=C and 
you can use the same link to order a DVD of these workshops. 
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IDTA website        www.instdta.org           now working properly again 
 

There were some problems reported with the IDTA website—turned out that it had been 
hacked into along with about 150 others that our webmaster handles.   
 
It has now been repaired and should be safe to use—our apologies for any 
inconvenience that may have been caused. 

http://www.eventbrite.com/event/2736842971/esearch?srnk=1&ebtv=C
http://www.eventbrite.com/event/2736842971/esearch?srnk=1&ebtv=C
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Report from IDTA Council 
 

Since we decided at our meeting on 10 
June 2011 that we would maintain a 'low 
profile' and save IDTA the travel costs for 
getting to Council meetings, we seem to 
have managed fairly successfully to keep 
IDTA ticking over. As several of us will be in 
Harrogate soon, we plan to have a face to 
face Council meeting there. We will also be 
happy to meet any IDTA members at the 
conference—please come up and say hello. 
 
Joint ITA/IDTA Conference 
This joint conference will of course be the 
reason for us being in Harrogate. Working 
together has proved to be a very 
constructive process and many thanks are 
due to Keith Morton, IDTA Treasurer,  for 
being the IDTA representative on this – he 
has played a significant role on the 
conference organising team and has 
already confirmed that the conference will 
break even.  
 
We hope to see many IDTA members there.  
If there are enough of you we will run a 
‘copy’ AGM so that Council can answer any 
questions you may have about IDTA 
business.  You may recall that we had to 
run the ‘official’ AGM last November  to 
meet the legal requirements, and with 
small numbers attending because we had 
been unable to set it within a viable event. 
 
Whether you attend this year or not, please 
let us know your views about such joint 
activities as we will soon be considering 
what to do about 2013.  The EATA 
Conference will be in Norway in 2013 so it 
would be great to find out whether you 
would go to that instead of, or as well as, a 
UK conference.  And would you prefer joint 
conferences in the UK or separate events 
run by IDTA only. 
 

EATA Conferences 
We put in a bid to run the EATA conference 
in 2013 but as mentioned above that has 

been awarded to Norway.  We had hoped 
to run such a conference jointly with other 
TA bodies in the UK. 

 

We have also put in a bid, jointly with ITA 
and STAA, and several training institutes, to 
organise the EATA Research Conference in 
the UK in October/November time. We are 
waiting to hear the result.  

 

EUROTAPA 

We continue to manage EUROTAPACY/
EUROTAPATE – schemes have been running 
in the UK, Italy and Armenia. For the recent 
project in Armenia, the National 
Coordinator for Italy travelled to Armenia 
and ran the Award Ceremony and she has 
provided us with an interesting report that 
appears at page 6.  

 

We also have a report on the UK scheme 
that ran last year, starting on page 3.  We 
had hoped that this scheme in Lincolnshire 
would run again in 2012, with much bigger 
numbers, but it transpired that the budget 
was not available so we are hoping it may 
be feasible to restart in 2013.  We do keep 
costs as low as possible and a lot of 
volunteer effort goes into the TAPA 
projects. We have EATA support for 
financially-disadvantaged countries (i.e. 
parts of Eastern Europe) but cannot justify 
using that budget for the UK. 

 

We have a lot of interest currently from 
Croatia, where a scheme is being run in a 
school. Parents at another school have 
expressed interest in learning the TA for 
themselves so we have introduced another 
option known as EUROTAPACM –the TA 
Proficiency Award for Caregivers and 
Parents.   

 

Organisational Field Competencies and 
Written Exam Questions 

Lynda Tongue, IDTA Chair TSC, was invited 
to join a Taskforce that has been set up at 
Lynda's prompting to review the 
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Organisational Competencies and the CTA 
exam questions for the Organisational 
Field.  We had expressed serious concerns 
to EATA about the competencies ever since 
they were changed a few years ago to 
emphasise consultancy and working with a 
whole organisation—which would have 
ruled out much TA work that is done with 
departments and teams in large 
organisations, where only large 
consultancies can claim to work with the 
whole company, We also raised concerns 
about a recent change to the exam 

questions, which reduced the number of 
choices, and was done without 
consultation. 
 
EATA Restructuring 
Our earlier requests for more information 
seem to have had an impact as the relevant 
EATA Task force has now issued a very 
detailed and well structured special 
Newsletter with full details of the 
proposals. This has gone out to all 
members with a request that you respond 
to EATA with comments by 15 April. 

EUROTAPACY in the UK—
promoting pupils’ emotional 
literacy 
 
By Steve Russell 
Senior School Improvement Consultant – 
Behavioural Support 
 
During the Spring and Summer term of 
2011, over 100 pupils from Stamford 
Queen Eleanor, Grantham Isaac Newton 
and St Michael’s, Thorpe on the Hill 
participated in the county’s first TAPACY 
scheme. TAPACY - the Transactional 
Analysis (TA) Proficiency Award for Children 
and Young People – is an award scheme 
that seeks to promote pupils’ emotional 
literacy by introducing them to key ideas 
from TA .With a strong emphasis on 
encouraging pupils to reflect upon the 
ideas and apply them to everyday life, the 
programme has proved to be a very 
powerful means by which to develop their 
self-awareness and awareness of others. 
 
There were many accounts from both 
pupils and staff as to how effective this 
learning programme has been in helping 
pupils to engage better in lessons, 
strengthen their friendship skills and in 
some instances improve their behaviour 
quite significantly. As well as the children 
learning, staff also engage in the learning 

journey. All staff involved have already 
engaged in their own TA-based 
professional development, training that has 
had a profound impact upon their own 
classroom practice and leadership roles. 
TAPACY is highly dependent upon the 
quality of learning experiences the adults 
provide and the staff involved with this 
cohort demonstrated fantastic teaching 
and learning. 
 
Background 
The Lincolnshire School Improvement 
Service has been involved in introducing 
Transactional Analysis to school-based staff 
for the past five years. Over one hundred 
colleagues had completed their 101s by 
Spring 2011 and a number of their schools 
had expressed a strong interest in further 
explorations as to how TA could support 
their school improvement plans. 
 
As part of this, Lincolnshire carried out its 
first TAPACY project during the Spring/
Summer terms of 2011. Three schools were 
involved – Stamford Queen Eleanor 
(Secondary), Isaac Newton Primary and 
Thorpe St Michael’s Primary. This involved 
just over one hundred pupils engaging in an 
exploration of TA concepts in a variety of 
different ways: 
 

Stamford QE – the lead teacher was able to 
devote a half term unit of work, teaching 
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TA concepts through literacy lessons – 
using text (poetry) and DVD material. 
 

Isaac Newton – the person teaching TA 
worked with a specific group of Y4s and 5s 
who had been identified by class teachers 
as either having difficult behaviour or 
needing to have their confidence increased 
 

Thorpe St Michael’s Primary– the teacher 
walked her Y6 pupils through a programme 
of learning focusing upon supporting their 
transition to secondary school.   
 
Following the completion of the project, I 
was able to interview sample groups of 
pupils and also some of the staff involved 
to gather their perceptions as to how doing 
TAPACY had been helpful for them. 
 

It became very apparent that for both staff 
and pupils alike, there were common, inter-
related areas where they could identify 
TAPACY as having had a positive impact. 
These centred on increased self-awareness, 
improved self-esteem and improved 
relationships, both pupil-to-pupil and  
teacher-to- pupil.  
 

Increased self-awareness 
“(Drivers) help you go in life. They help you 
have a better understanding of 
yourself”  (Y6 boy) 
“Now I realise that my behaviour affects 
how other people feel” (Y4 boy) 
All pupils spoke of how exploring TA had 
helped them to have a better 
understanding of themselves, and in 
particular of their own feelings and 
behaviour. This was a theme that ran 
through much of the feedback and is 
intertwined with the other key areas 
TAPACY impacted upon. As one teacher put 
it, “TAPACY isn’t a magic wand, but it does 
give the children tools to cope with their 
feelings.” 
 
Improved self-esteem/Increased self-

confidence 
“Doing TAPACY has helped me realise that 
we are all different – not just me” 

The interviews provided what I think would 
have been a relatively small snapshot of 
just how positively TAPACY impacted upon 
individual pupils’ self-esteem and had time 
allowed, it would have been interesting to 
have gathered more detailed feedback on 
this. Given that the pupils were talking of 
how looking at TA had led to improved 
behaviour, more harmonious relationships 
with both peers and adults and improved 
learning, all key components to their self-
esteem, it would be reasonable to suggest 
that exploring TA concepts in the way they 
did most probably had a very positive 
impact upon their self-esteem.  

 

Some specific feedback gathered about this 
included how beneficial pupils felt it had 
been to have time to share more personal 
things about themselves with their peers, 
promoting greater acceptance of both self 
and others. One girl spoke of how she felt 
her classmates, who had seen her as ‘a bit 
odd’ now had a more accurate picture of 
her – including a greater appreciation of 
her qualities. The same girl had been part 
of a group who looked at the Permission 
Wheel. This had proved to be very popular, 
with the pupils saying how much they had 
appreciated the way it allowed them to 
look at how they had changed over the 
year, and “helped us to feel better about 
ourselves.”  

 

And, of course, looking at strokes provided 
many opportunities to give and receive 
positive messages about one another. Staff 
included times within the project for 
youngsters to provide one another strokes, 
including writing a letter to a friend, 
sharing what specifically they appreciated 
about them. As a Y8 put it, “When we did 
strokes, I was on a high for the rest of the 
day”. 

 

One teacher, who hadn’t been directly 
involved in teaching TAPACY, spoke of how 
much more confident one of her class was 
having done it, with her regularly offering 
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her own ideas and answers in class which 
she simply didn’t do prior to the project. 
The teacher had also sensed that the girl 
had started to shift her perception of 
herself from being a family of ‘wrong ‘uns’ 
to realising that she can do things and can 
succeed. 
 
Reducing Conflict/Improving Peer 

Relationships 
“TA helps bring the class together as a 
community – where we can find out  
about each other” (Y8) 
All pupils cited how they were much better 
able to get on with others having done 
TAPACY. Specifically they spoke of having 
an increased awareness of how their 
behaviour impacts upon others and, as a 
result, were trying to be more considerate 
towards peers. As a Y6 girl put it “I 
understand now that I can upset others”.  
 
A group of Y5 girls, with a long history of 
falling in and falling out with one another, 
spoke very passionately of how contracting 
had offered them a magic key to “unlocking 
better friendships, increasing our 
understanding of others and understanding 
feelings”. It was very evident in talking with 
them how they had become a far more 
cohesive group who clearly had a very good 
understanding as to just what a negative 
impact their behaviour had had upon one 
another – and were committed to ensuring 
this didn’t happen in the future.  
 
Indeed contracting was cited by several 
different groups of pupils as being a very 
useful tool for improving relationships. This 
was on two different levels. Firstly, 
contracting was cited by some as helping to 
build more trust in the classroom, 
particularly because people’s expectations 
were being made very clear and also 
included discussion of how one person’s 
behaviour can impact upon other people’s 
feelings.  Secondly, when disputes did 
occur, pupils were now using contracting to 
help resolve these. And on that note, there 

was a wonderful account of how one of the 
Y4 boys, having been part of the 
contracting within the TA group, went 
home that same night, sat his mum and 
older brother down, drew the triangle (with 
himself at the top!) and said that he was 
fed up with all the arguments that were 
going on and that they needed a contract 
to stop these. 
 
Another great example of how TA served to 
promote greater acceptance and harmony 
within the classroom was that offered by 
the Y8 girls. They described how, prior to 
doing TAPACY, there used to be 2 distinct 
groups in the classroom – those who sat in 
the middle of the classroom and tended to 
chat a lot and get very little work done – 
and those on the outer circle who generally 
got their heads down. During TAPACY this 
started to change – and now, having 
completed it, there is no such distinction. 
What was particularly powerful here was 
that this description came from the very 
students who had been part of the inner 
circle. Very importantly, they also spoke of 
how, post-TAPACY, students were working 
with one another in groups that, prior to 
the project, they simply refused to work 
with. 
 
Pupil-Teacher Relationships 
“Doing TAPACY has helped bring the 
teacher and the students together” (group 
of Y8s) 
“TA really lets our feelings out. It really 
helps us understand each other and our 
teacher – and to celebrate difference”. (Y6 
girls) 
 

Another aspect of relationships that 
TAPACY was seen to impact upon was that 
of pupil-teacher. There was a strong sense 
from both pupils themselves of how their 
respective teachers had forged stronger 
relationships with them both during the 
process of teaching TAPACY and 
afterwards. This appears to have happened 
in several ways.  
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Firstly, many of the pupils spoke of how 
they had experienced their teachers 
listening better to them, and valuing their 
ideas and opinions. One group in particular 
spoke very passionately about just how 
important this had been to them. 
 
Secondly, there was a tangible sense on the 
part of the pupils that their teachers had 
been more personally involved in the 
lessons/sessions. Some of the Y8s 
interviewed spoke of how “Miss was more 
involved (in the lessons)” – by which they 
meant that they really appreciated the way 
in which the teacher talked about how she 
could apply TA concepts to herself e.g. 
Windows on the World. The impact of this 
was very significant – as one pupil put it “I 
felt closer to her”.  
 
Similarly, another pupil cited how helpful it 
had been looking at affirmations. He 
believed that, because the teacher had 
asked the children to choose the 
affirmation(s) they particularly liked the 
sound of, she had a better appreciation of 
the pupils as individuals. The theme of 
being understood better and valued more 
as individuals by the teachers was a 
recurring one and was expressed strongly 
by younger and older pupils alike. 
 
Impact outside of school 
In talking with both pupils and staff, several 
pieces of feedback pointed to the impact 
doing TAPACY has had on some of the 
children/young people outside of school: 
“I know now how to better understand my 
mum” (Y8 pupil) 
 “I am so proud of how well he has 
worked” (From the grandparent of a Y4 
boy) 
“I can’t believe the change – he’s growing 
up. He will now listen far more to what his 
mum tells him to do –and will usually do it 
without the strops he used to 

throw.” (Grandmother’s comment to the 
class teacher) 
 
Impact on engagement in learning 
“Kids want to come to English now” – 
feedback from one of the English teachers 
at SQE. 
“We are learning more than we were 
before we did TAPACY – even though we 
aren’t doing TA any more. We respect each 
other more and are behaving better” (from 
the English group) 
For a couple of pupils, their creative writing 
had improved noticeably, with far more 
content about feelings. 
 
Some general points 
The pupils appreciated the fact that they 
weren’t bound by having to complete pen-
and-paper tasks, and also the choice some 
of them were offered in terms of the type 
of activity they could do to demonstrate 
their learning. This is not peculiar to 
TAPACY – matching tasks to individual 
learning styles is a key aspect of any 
teaching. It might be that some of the staff 
felt better able to be more flexible because 
they weren’t feeling so constrained by 
meeting the targets associated with 
traditional curriculum subjects. 
 
Several also pointed to how powerful it had 
been to be part of a more collaborative 
approach to learning – working in 
partnership with their teachers, who 
themselves were very aware that they 
were learning as they were teaching. Again, 
this isn’t peculiar to TA – but it might be 
that the teachers were more aware 
themselves of their own learning journey. 
They had certainly been encouraged 
throughout TAPACY to focus on the process 
of learning – and this might have freed 
them up to be a bit more vulnerable in 
sharing their own ‘lack of knowledge’ with 
pupils. 

For more information about TAPACY (Children & Young People), TAPATE (Teachers & 
Educators) or TAPACM (Caregivers & Parents) contact Project Manager Julie Hay on 

Julie@adinternational.com 
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EUROTAPACY in Armenia  - with 
an Ambassador from Italy 
 
By Ulrika Widen 
 
Arriving in Yerevan, Armenia, the first thing 
you meet is a very colourful, new airport. 
The windows and interior decoration are 
coloured in red, orange and blue, like the 
Armenian flag.  Walking around in the 
capital there is a lot of movement going on, 
old buildings are being torn down and new 
ones, very modern are rising.  

 
The feeling I had was of a dynamic city, 
positive and innovating. Just like the 
atmosphere I felt meeting the TA 
representatives of Armenia, the teachers, 
psychologist, students and headmaster in 
the school of Yerevan where they during 
the last two years have run the 
EUROTAPACY project.  
 
The reason I was in Armenia was to 
participate in ceremonies as “Ambassador”, 
representing the EUROTAPACY project, 
funded by EATA, and the body promoter, 
the IDTA (Institute of Developmental 
Transactional Analysis) in the UK.  
 

The EUROTAPACY project is about 
Educational Transactional Analysis, how 
young people can learn TA techniques to 
use in their lives, helping them to better 
understand themselves and others thanks 
to concepts like Okness, the functional Ego-

state model, strokes and theory of 
transactions. Communication is also an 
important theme that is being treated: 
using TA to understand what is not 
working, and how to make it work in 
dysfunctional moments of a dialog, for 
instance discovering what Rackets and 
Games are about. Being a ‘EUROTAPACY 
Ambassador’ means participating at the 
ceremonies of awarding certificates, 
listening to what the children have learned 
about TA and talking with the teachers and 
educators about their experience, looking 
at the portfolios of the students containing 
creative work about six topics, called 
“Tools”, to be chosen among the TA 
theoretical concepts.  

 
So what the Ambassador does with the 
local participants is giving feedback and 
strokes. Feedback on the work they’ve 
done, and strokes to the students who 
have participated, strokes to their teachers 
and educators that have learnt the 
concepts and been able to teach them to 
the students, and finally strokes to the TA 
organization that in that specific country 
has organized the classes.  
 
But the Ambassador is there also to learn: 
how TA is “inculturated” in different 
environments, how we can improve the 
project and how the concepts can be seen 
from different point of views. People of 
various ages, countries and background 
have with this project a chance to meet, 
being creative, interact and learn from each 
other.  
 
The groups in Armenia were situated in two 
different cities and settings.  In the first 
one, in Yerevan, the psychologist of the 
school had asked who of the students were 
willing to participate in the project, after 
the school hours. The enthusiasm was big 
among the students regarding the project, 
and they have even asked for the possibility 
to go deeper into the TA-concepts 
analyzing pieces of classical literature (like 
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Tolstoy, or other famous authors), from a 
TA-point of view. This encouraged the 
teachers to go deeper into the concepts 
themselves, and it also created curiosity 
about TA among the other students in the 
school, who were not participating in the 
project.  
 
The second group I met was organized in a 
foundation offering after-school activities 
in a town called Gyumri. The students were 
as in the previous group, about 14-15 years 
old: we spoke about the TA-concepts 
they’ve learnt and how they have been 
able to connect them to their lives. The 
educators spoke to me about how the 
project have been proceeding, how they 
have been feeling doing it, how to find 
solutions in difficult situations in the 
classroom and doubt about the concepts of 
TA (And the importance of doing 
supervision with Julie Hay in these 
situations!). 
 
In Armenia, the EUROTAPACY-project has 
created a lot of interest about TA among 
psychologists, teachers and educators who 
have seen the students connecting the 
tools to their everyday life. Examples of this 
were a psychologist, who asked 

information about how she could develop a 
project of TA with children with disabilities, 
and another psychologist, working in a art-
museum, wondered if it would be possible 
to develop a project including art and 
Transactional Analysis, so we spoke about 
how to make that possible.  
 
It was very important for me to see how 
the teachers and educators have grasped 
the TA material, being able to teach the 
concepts in an easy and understandable 
way, without simplifying it. One example of 
how a 15 years old Armenian student 
related TA to her personal life like I liked a 
lot was: “I’m Ok you’re not Ok is like if I 
have chocolate but I keep it all to myself 
and I don’t give anything to you. You’re Ok 
I’m not Ok = I see you have the chocolate 
but you don’t offer any to me. I’m not Ok 
You Not Ok, nobody gets chocolate. I’m Ok 
you’re Ok, we both get chocolate and enjoy 
it together.” Seeing the positive effect the 
knowledge about TA concepts has brought 
to these students and the satisfaction 
showed by their teachers and educators 
was a true pleasure for me and I wish that 
many other young people in different 
countries will have the possibility to live an 
experience like the students in Armenia. 

Teacher and local organisers with a group of students with their Certificates and badges.  
 Ulrika is 4th from the left. 
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